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ABSTRACT _ — 

The Mexican American Legal Defense and Educational ^ ^ 
Fund's program to increase part icipation of , minority and women^ junior 
faculty members in advanced study and research in education re|;ulted 
in numerous accomplishments by the program's three v ^ 

schbiars-in-residence. Dr. bayid Jess Leon^ (1979-1986 ) produced a 
major publication, "The Struggle for Access: ^inority Students pa 
California University ,'' reviewed social science literature on higher - 
education, did a survey of Calif ornia higher education minority 
assistance programs, dev?5ioped research proposal and preserited his 
research at cdnfisrences and p'fc^f essional ijneetings. Dr. M. Siisana 
Navarro (vl980-i98i) focused on research into testing and His|>anic 
access To higher education, produced numerous ar;ticles and position 

papers in both a^eas, made extensive contacts wi;th education * 

re^archers and administrators, and assisted in the development and 

^advancement of coalitions* to pursue highe^. education issues^ Dr . 
Rufeen Espinosa (1981-1982) conducted a nla^or study on Los Angeles 
Unified School District's expenditure patterns and school size, and^. 
found 'that the district spent 40% less on Hispanic elementary • 

Students than oh white children and that moyt Hispanic students face 
ghetto school ehvironmehts and substandard educational services . 
Appendices include resumes , summaries ojE Leon's and Espinosa's 
publications, and Navarro's statement on thecStatus of Hispahics in 
higher education. (MH) 
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Abstr-act 



With the support of the National I.nstitut^ ^of Education , 

MALDEF undertook a unique three-year scholar-in--'reside'hce 
program of advanced educational: research and career- v 
development to selectedminority and Women junior faculty 
members and Ph-D. candidates v7ho h^e completed all 
requirements for the doctorate except the dissertation. The 
objective of the program /was to provide career development^ 
professional enhancement^and opportunities , to do research for 
individuals involved in the program^ 

MALDEF 's three ,Scholars-ln-Residence^ wbrke^ on 
educational policy research of particular interest to 
minorities and women. They were David Jess Leph^ Ph.De _ 
(1979-1980); M. Susana. Navarro , Ph.D.. 13,980-1981) , . and Ruben 
Espinosa, Ph.D. (1981-198'2) ^ Each ' scholar worked^s an ' 
integral component of MALDEF 's national departments in po^licy 
analysis and. research^ community education and civil rights 
litigation .which operate iri conjunction with naition-wide 
networks of policy researchers^ community clienteles and __ . 
policy makers-. Scholars conducted research which resulted^ in 
publications and in presentations to decision-makers. 

Dr. David Less Lispn , Ph.D. produced a\ major pUbiic&tion 
as part of this project. Th e St xu gq l ^e For Acce &s . It was 
published by the University of .Texas Press in 1981. Before 
accepting his assignment with MALDEF, he was Assistant 
Professor of ^'Education at the University of ealifocnia, 
Berkeley. He is now Assistant Academic. Vice President at 
Fresno State University. 

Dr.^M. Susana Navarro focused her research on testing and 
Hispanic access to' higher education. She produced numerous 
articles and position papers in both areas. In addition, she 
interacted with Hispanics in higher education , academicians 
•and other involved in testing and higher education. As a 
result of her work, she was invited to participate in numerous 
higher education research pro j ects and advisory councils. She 
is currently Research Director of ^MALDEF 's Access to Higher 
Education Project. 

^ A _ 

_ Dr. Ruben Espinosa, Associate Prof essor, College of 
Education at San Diego State University conducted a major 
$tudy on Los Angeles iJnif ieci Schodl^District^ s jLAUSD) 
expenditure patterns and school size which found tfeat the. 
LAUSD is spending 40 percent less on Hispanic grade • school 
students than on white children and that most Hispanic 
studen.ts face ghetto 55chool Environments and substandard ^ 
educational services. ' . , 



A fjechariisih f or Increasing 'Participation 

by Minorities arid Women 

in Advanced .Study and Research in Education 



I, Introduction - 

^ # : _ 

Between 1979 and 1982, MALDEF conducted a three year: 
National Institute of Education funded program entitled^ A ^ 
Mechan:Lsm for Increasing Participation by Minorities and Women 
in Advahced Study and Research in Education. This is •the 
final report o% the program which ended August 31, 1982. 

The objective of the program was taprbvide career 
development, professional enhancement and research _ . 

opportunities for individuals involved in the program. We 
called these individuals Scholars-In-Residence ^ ^ In each year 
of tile program, a single- SchQlar-In-Resid_ence:fbllQwed a 
"chosen course of edtacation policy research. By b.eing \ 
associated with MALDEF^ scholars were exposed to diverse ^ 

MALDEF staff consisting of researchers^ policy analysts^ . 

attorneys with an emphasis_oh education litigation^ community 
outreach 'persons and MALDEF ' S/ national . network of con-Pacts in 
academic, professional/ cbnuhunity and policy-making circles. 
This program is based on the premisev^that increased exposure 
to fellow researchers, and institutional administrators and' 
experience in educational research would help Hispanic^^ 
scholars a'dvance* their professional careers. • 

i - ^ * 

I Dr. David Jess Leon (1979-1988)^ the first of the three 

scjholarss, since' his tenure as Scholar-In-Residence, has 

advanced. his academic standing from Assistant Professor to , 

Assistant ^^cad^mlc Vice President. * ' 

- . _S ■ _ _ 

Dr^' M^ . Susana_Navarro ' {198D-1981) continued her policy 
research in theareas of educational testing and Hispanic 
access to higher edueatibn. She assisted" in the development . 
of coalitions formed t^ pursue issues of higher education , as 
well as, the advancement of strategies of existing coalitions 
and -groups. Also,^ she made extensive contacts with education 
researchers and administrators. A^ a result of her work, she 

now participates in numerous higher education research 

project? and advisory, councils. She is currently^he Research 
Director of MALDEF' s Access to Higher Education Project. 

Dr. Ruben Espinosa (1981-1982) conducted a major 
statistical, comparative study between the services and 
facilities of Los Angeles Unified School District' s tot 
Hispanic and non-Hispanic students . He» found that the school, 
district is' spending 40 percent less on Hispanic g^-ade school, 
student th^n on" non-Hispanic stiiSeuts, and, that' many Hispanic 



students face ^jhefto school environments and substandard 
services/ ,Dr. Espinosa made seyeral recommendations that he 
will present to school officials; . 

• There were countless others who assisted the 
^Scholars-In-Residence by ' reviewing articles and manuscripts" or 
suggesting^ef f ective strategies and advice. Somq^ of them are 
listed in appendix A. ' 

The 'following is a concise description of the activities 
^ conducted by ' each Scholar-in-Residence . ' 

XI. Activities 'b£ ^Scholars in Residence ., 
A. Dr. David Jess Leon (:1979"1980) 

MALdEF hired Dr. David Jess Leon as the first . * 

Scholar-in-Resideiice/Program Coordinator in .1979 . His goal was 
to_ further develop his research abilities by investigating the 
relation between* minority assistance programs and the rate of 
recruitment/ retention of Hispanics in higher education. 

. ... . . _ __ >_ _ '_ ■_ _ 

While at MALDfeF Dr. Lemon's activities included; 



° a review of social service literature on higher 
education; ^ ^'^^^'^^ 

° an exploratory survey of - California higher education 
minority assistance pr6grams;_ „. ^ 

° development of education research proposals; 

^ ° presentations on his research at conferences and 
professional meetings; and - ; 

° crorapletion of the manuscript for t-he book entitled. The 
Struggle for Access: Minority- Students in a Califr 



University . 



1. Social Science Literature^ R eview 



Dr. Lean expanded his knowledge^ of higher educatiohc 
materials through an extensive review of iOO social science \ 
publications and articles on higher ediacatibn produced from 
1970-1980. The articles proved useful in -the preparation of 
papers and proposals; ' 



2, Exploratory Survey of Minority Assistance 

Programs ' ^ 

Dr. Leon set out to identify and analyze minority . 
assistance programs that are ingtructibnally effective for 
minority college students through an exploratory study. 
(Instructionally effective programs are 'defined as those that 
successfully transfer minority students in two years to 
public/private colleges arid universities . j More than 100 of 
130 EOP dir^tors who received; the questionnaire^ responded^ 
The 'questionnaire explored, five areas , program leadership and 
philosophy, organizational structure of the program, coiiegfe 
environment, facv^ty input, yand community influence. 

3 Res ^a^ch Pro posals^ 

Dr. Leon developed several research proposals 
relating to Hispanics in education. Two of the proposals 
submitted to the National Institute of Edticatipn (NiEl for 
consideration dealt with the impact of testing on .children in 
general » The third proposal analyzed. the impact of 
desegregation oh children, in general, and Hispanics, in 

particular. A preliminary proposal^ _ "Organirzational x 

Bif-f erences in EOP Programs^" was _al^d submitted to NIE. 
Although the proposals were denied furidirig, we ' were asked to 
reformulate our research designs and urged to resubmit them. 

A , Presentations • i 

Dr. Leon attended and made oral presentations of 

ongoing research at local and national conferences and 

prof essional meetings. A list of the presentations is attached 
as appendix B. At these meetings. Dr. Leon made numerous 
contacts with experts , including social sci^ ^ 
administrators , lawyers , and community people.- All of these 
people- helped in the refinement: of the goals of this project. 

5. Completion of Manuscript 

Dri Leon was able to complete the 260 page 
manuscript erttitled. The Sjbruggle for_Access: Miriority 
Students in a Galiforni'a University . It ^was published by the 
University of Texas Press in cori junctidri . with the Center of 
Mexican American Studies at the University df TexaSi* 

Thismariuscript is the salient result of the Dr. 
Leon's work._ It* examines the career of the Educational . 
Opporturiity Program (EOP) at the University of -Calif ornia, 
Santa Barbara from its„-±nception in 1966 through many years of 
crisis and protest to .the status ^that seemed to descend oh it 
in 1975. In general, it describes" how one minority assistance 
program improved the recruitment and enhanced the retention of 



underrepresented ^ttadehts^ ^ disadvantaged backgrounds As a 
case study, it offers vivid examples s of the bureaucratic 
maneuver ings through vhich a university aditiinistration can 
seek to limit minority participation- in its af fairs , and of 
the tactics minorities can employ to counter these ploys. 

An article based on the manuscript appeared in the 
Humboldt Journal of Social Relations . 

; Mr . Leon ' s " Prof esslonaJ^ Development 

- This grant enabled Dr. Leon significant professional 
bpportunitiis to enhance hi's career and cqmpiet^ research 
projects. It allowed him to finish Stxuggleg^f or Access . 
FurtTiermore, he was able to meet and work With a number of 
experts in the fiel'd^ OTid this both enhanced his own research ; 
and contributed, to concerns of MALDEF about access . of . 
Hispanics'in higher education. * . ' 

\ ' _ 1 . _ ^ _ _ - * 

Finally, his ideas and proposals may have important, 
consequences both for the academic investigation of Hispanic 
issues/ and for the legal pursuit of remedies of existing - 
equalities. 

_ . ■ / ■ - . 

Dr. M. Susana Navarro (198D-t981) 

_ _ _ _^ 

Dr. M. Susana Navarro^ completed her dissertation jander 
: the weli-knbvm piychometristy Dr. "Pichard E. Snow, Harvard, ' 
shortly bef ore she was__selected as the program^ s second 
scholar-in-residence. Early, in the 1970 s> while working as a 
res-earch arialyst.for the U.S. Conmiission on eivjl Righ she 
co-authbred i?^o Cdmi^iission reports on Mexican American ^ 
education entitled, Mexican Am erican ^Educ a ti on In Texas: A 
Function of Wealth and Toward^uaXxt^y^^xiucation for Mexican 

Americans . _ . ' 

^ «... 

During her one year^tenure at i'tABDEF^ Dr. Navarro made 
extensive professional contacts and wrote a number of articles 
on her research. As a- result, she was asked to participate in 
numerous higher education research projects and advisory 
councils. ^ y 

* She has been named to the. College Entrance Examination 
Board's National Admissions Services Council. The council 
advises the Board a member institutions* on college and 
university admissions services and practiced. 

.. ' ^ . . : 

* She was selected as a participant in a national 
conference that t<?ok place. in 19 82 which made policy- 
recommendations regarding Hispanic involvement in higher- 
education . 



<^ *_Iri additidriy she was named a consultant on a Woodrovf ' 
Wilson^,^s^hdatipn study which :reviewed the status of Hispanics 
in higner ^ducsptidri, in California i . 

Her activities were divided into three major issue areas, 
testing, Hispanic access to .higher education, and bilingual 

education. i 

' . ■. ^ 

1^ Te^ 



a^Publicatiohs ^ 

br; Navarro V7fdte an article on cognitive styles of 
ehicano students'i The article reviews Witkin' s field 
dependence/ independence ciognitive' style theo^^y and supporting 
research, and examines the literature fdcUs^d on Ghicanp). 
children. "It also summarized research conducted by Dr. Navarro 
which replicates some_of the past work with Chicano students 
and '-attempts ^to clarify .unresolved issues. The" article was 
submitted tt) a jotirnal for publication. . , 

Dr. Navarro finalized a^first draft of Jan article 
reviewing thS literature on a type of ^pre- test intervention 
Strategy temed> tuning. Tuning refers to minimal^ training 
prior to testing and may include classifipation of task 
reguireme*nts provision of' extended or additipnal practices 
items, or suggestion of a strategy for approaching the task. 

*- _ \ _ • _ _ " 

The produc;t of Dr. Navarro's extensive review ot the ' 
Educational Testing Service/eoiiege Boa:^ policies and 
progf-ams and meetings with numerbus college/university 
administrators and test researchers resulted in_ -j 
r-ecommendations to the Educational Testing Service on ,/ 
guidelines for correbt test use. — 

b . Presentations • 

in the presentation of a paper to the annual meeting 
of the American Educational Research Association, Dr. Navarro 
discussed both cognitive style and tuning. 

Other public appearances in which Dr. Navarro 
presented her research 'and findings inclAide; ' 

* a discussion of the history and current status Chicano 
'education at the ^Federal Defense Language institute in 
Monterey; * 

« * a discussion of the impact of standardized tests on 
Hispanics and her research on pre-test intervention {>rograms 
on a local radio show;' 



1 _* a : panel bri Hispanic. educatiph before 
'Califor^iia s^atewi^e edttcation office candidates*. 

2. Hispanicr Acc ess to Higher Jgducat ion 

' , aT -College- Entarance Examination Bo^rd . 

^ _ I'jj^i ___ _ ~ ~ 

Dr*. Navarro reviewedp- existing 'programs and pade 
recommfjidations to thi^ College Entrance Examination .Board for 
innovative programs whichwould increase the pool of Hispanics 
eligible for college admission. . ' . 

Examination of ^Admissions Policy Changes 

•__ .__ . _ '_, ■■_ 
Dr. Navarro a:^55 is ted in thorough analysis of how 
admissions policy changes proposecj by the University'of Texas 
and the University of California would impact on Hispanic 
enrollment: -tleetings -were held wit'h meitii^ers ^of faculty. ^ _ 
committees overseeing the proposed change to discuss potential 
problems with Jthe plans and recommended changes. Alsp, Dr. 
Navarro developed a:nd delivered testimony on the status of ^ 
Hispanics in higher education and on the need for affirmative 
action to increase thS^'^numbers of Hispanic students, staff and 
faculty in colleges and universities. , 

c. Meejtings with Re^archers and Administrators 

'Dr. Navarro^s work on highe^ educatibn issues al-eo 
included a series of meetings_^ith various researchers ^hd 
..administrators to discuss cbnunuhity collegeis and ^admissions 
policies. She met with University of Cilifbrnia staff to 
i share icJeas on programs designed to increase the pool of 
:Hispanics qualified for U.C. 'admission and^^-^o discuss proposed 
changes in U.C» admission policies. 

d. Meetings with Hispanic Coalitions and Groups 

Dr. Navarro met. regfularlry with two Hispanic ^ . _ 
coalitions* to- explore collaborative ef jforts . She met with the 
Board of the National lchicano Council, bn Higher Education 
(NCeilE) and with the Hispanic Higher Education Coalition 
(HHEG)f. Discussed were possible collaborative efforts on 
research aimed at /examining the effects of the SAT t)n Hispanic 
access' to higher education, proposals for programs aimed at: 
preparing Hispanic. students for college or professional school 
entrance examinations, meetings of Hispanic college university 
faculty to focus on issue's such as tenure, staff -and ^ ^ . 
administrator • s concerns,, and undergraduate/graduate Hispanic 
stiadent enrollment and support ^^services . ^ 
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_Dr, .Navarro assisted ^ in the coordi^ a 
meetdng of Hispanic administraliors and staff in higher, 
education in California. 



B i 1 inquaJ^Educ; 



— ^ 



Dr.i;Navarro attended the annual meeting of the _ 
National Association^for 'Bilingual Education in Bostcpn-. In 
addition «to attending sessions, and meeting with yaripus 
researches , ;^ she met with the American Coalition on Bilingual 
Education , a njatxonal network . of bilingual ^education ' V 
scholar attorneys ^ and practitioners • As ^art of that work^ 
she assistecj in the review and development of pdsition papers^ 
and information dissemination strategies for the group. 

_ * >k ] _ , . _ _ _ . ' _ _ _ . _ . . ! 

She sat in on several. panels and made presentations 
at meetings -of the California Association, for Bilingual 
Education . * " ' ' ' : ' 

Dr. Nauarrb assisted a group of scholars, 

researchers and attorneys concerned with tjilingual education 
by reviewing and 'compiling .results f rom 'evaluations' of and 
research" on the programs • ■ 



She participated 



In a* meeting of researchers and 



federal policy on bilingual 



attorneys held at Stanford to develop altethatives to current 



education. She also assisted a 



group of re3earchers ii4 reviewing bilingual education 
evaluations for use in futui^e/pongfressiohal hearings and 
testimony. ^ -J ' ^ . 

C. Dr. Rigben^sp^nosa ' ' *^ 

^ Dr. Ruben Eipinosa, the third Sisliolar-in-Residence , • ' 
continued his research into'^public school financing through a 




1986^1981 



Dr. Espinosa'.s findings have provided facts backing up 
Hispanic parent ' s 'complaints that their children have been 
^xr^legated to_ bvercrdwded, iundbwn , inferior schools and 
education.^ "Specif ically, his finding are: • » . 

f The LAUSD ppends fewer dollarl per- pupilvin Hispanic 
elementary and junior high 'schools *than it does in white 
schools; ^ . ■ - . - ^ ' ^ : 

2. The LAUSD^ctually spends less per--pupil on schools 

attended by poor students than on .schools attended by students 
from wealthier families; ; ^ ^ / ^ 



3. There^are 383 pj^rcent more §tudents in Hispanic*. 
Schools when compared- to white schools; 

' 4. Data show that third grade reading achievement in 
LAOSb Hispanic elementary schools is 25 percent below white 
schools and 11 points below the district average; 

5^ fts schooi^"grow_in"pe of Hispanic students jo 

the number pf,,^3^ixaent enrollment increases, school spending 
goes doVJftl^arfd so does academic achievement. - The opposite is 
true of White schools; and ' v ; 

6 . Hispanic schools are greatly overcrowded compared with 
white schools ' and .prove a lower quality school environment". ♦ 

/ . _ _ I - _ _ . ■ 

^he^ conclusions drawn from this study ^are: 

1. -The district must equalize j/er-pupil, basic state and 
district funding; 

2. The district should develop a ^lan to relieve 
'overcrowding "^in highly-Hispanic schools;^ 



3. The siate government must str^ngthfen its efforts to. 
'end discriminatory treatment of Hispanic students; and 

4. The state legislaturejshould consider ^ 

LAUSD and other school districts in bos Angeles County to 
create new districts with equal educational facilities; 

/■ ■ ^ ( - i- - ■ 

''Through his collaboration with MALDEF's National 
Institute of Education projebt Dr. Espinosa was jable to 

develop and dmpiement this technical research and_ policy 
oriented framework which would prove or .disprove Hispanic 
parentis' concerns about th(^^_ financing of Los Angeles Unified 

'School District's public schools. The result was this, 
objective statistical study. ^ \ ■ 

In the *near future^ the study-' s findings and 
r^ecommendations will be disseminated to LAUSD administrators 
and Los Angel^^s and California state policy makiers. 

III. Conclusion [ ^ 

MALDEF provided a ^unique environment and opportunity for^ 
minority and women- education researchers -^o expand their 
knowledge and contacts in the research and public policy 
fields. The Sch^ars-In-Residence \became an important part of 
MALDEF^s "three-pronged approach o£ combining litigation^ 
research/public policy and qommunat^ education to solve . 
Hispanic problems and make the Hispa^nic coitlmunity stronger and 
self sufficient. - \ : 
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• Dri JLeon has inade significant career advances *since_tiis, 
tenure at MALDEF. Bri Navarro has found a^hiche at JIALDEF in 
which to continue her cbllabbratibh* wrth educatibri attorneys r 
researchers and admihistrators on higher edu^atiph issues, Dr 
Espihbsa has increased his Jchowlejdge of /public school . 
financing through his t^ioron'gh analysll" of financing of Los 
Ahgeie? Unified School Dis'trict. • _ ' - 
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Appendix A 



Selected List .of Persons 
Who Assisted MALDEF's 
Scholars-in-Residence 

1579-1982 



Dean Myi^on At^in 
Stanford . f 

Dr. Beatriz "Arias 
Sta'hf ord 



Robert pi^uhiiejTr Ph.D 
Associate profess©?: of . Sociology 
pepartment_c$f Sociology 
San ^ Diego State University 

Dr. Jess Carillo 
Farwest Laboratories 

Alice Cox ' ^ . 

Assistant Vice President 
University of Csflifornia \ 

Celestino Fernandez , Ph.D . • 
Associate Professor of .Sociology 
Department of. Sociology 
University of Arizona 

Dr^ Richard Figuerpa 
DC, Davis 

Dr. Gregg B, Jackson 
specialist _in research 
methods and integrative 
research 



Dr. Harold Keller 
Syracuse University 

Dr. Arturo Madrid ' 

National Chicanq Council 
on Higher Education 

ban McNeill ' 
Harvard Law Student 

Dr. Jane Mercer 
U.C.r Riverside 

Dr.' Tom Oakland 
University of Texas 



br .^""-Ssteban Olmedb. . _ ... 
American Psychological Association 

Arturo Pachecb 
Associate Dean 
Stanfbrc^ . - 

Dr. Amado Padilla 
UCLA 

Dr. Fernando Penaldsa - 
California State University 

Anita Quint ani 11a 

M.S.^^Sdciology, • 

Sari Francisco State University 



^r. Daniel Reschly, ^ 
/Iowa State 

Roger Rice ^ 

Harvard Center 

for Law and Education 

bwight Roper, Ph. b 
Independent consultant on 
Higher Education Administration " 

Dr. Bill Sedlacek 
University of Maryland 

Dr. Richard E. Snow - | 
Sta'hfotrd ^ ; 

Darlehe Tilllds 

Ph.D. candidate 

in education psychology 

Stanford University 

Dr. Richard Valencia^ - 
University of California 
. Santa Cruz 

Dr. Concepcion Valadez 
APA/AERA / 

br. Leonard Valverde 
University of Texas 

E. Belvin Williams 
Senior vice-President 
Educational Testing Service 



List of Participants « 

MALDEF • s ^ . 

Minorities & Women's Program 

(1979-86). ^ . 

pr • Raul Ac eve s ^ 
bean of Community Programs 
Cal State University - . 

Dominguez Hills 

. _ . __: 

David Agosto, , Specialist . • 

' ChSnc^llor • sOf fice , 

'California^ Community Colleges 
Sacramento 

Dr. Robert , Bailey, Director- 
Office 6f Admissions and Records 
University of California 
Berkeley 

Dr. Ernesto J- Ballesteros V 
Higher EducStibn Research ^Institute 
924 Westwood Blvdo Suite 835 
Los Angeles, CA _ . * 

' Professor Bill Banks _ _ 
beptl of Afro-American Studies 
U.C. Berkeley 

Booker Banks, Admissions Offic|e' . 

Office of Admissions 

California State University, Sacramento 
Sacramento ^ . 

— - • ' » 

: Dr. Mario Barrera, ^Chairman 
EthniC' Studies. Depa'rtments 
University, of Cal-ifornia 
' Berkeley ' » 

Dr. Pepe Barron, Executive Director- 
El Congresd Nacional de Asuntos Colegiales 
Washington, D. C. 

Dr. David Hayes-Bautista ^ j 
School of Public Health 
University of California 
Berkeley 

\ . • 

Dr. Robert Blauner 

Sbcibidgy Department / ; 

University of California • 
Berkeley 
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•Dr. William Boyd, President 
k Better Chancre, Inc, 
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Executive Summary. 

A nvwnbSer of investigators h&ve studied the minority 
expprience 'in higher ^duca^cion by examining certain aspects 
of minority assistance^ programs; or by describing them in 
very general terms. But The Stru ggl e-£o^Ac cess ^_ Hinorities ^ 
in a California University is the first detailed sociological 
case study of such a progfram ever undertaken. It traces th.e 
development of the Education Opportunity Program (EOP) at 
the University of California at Santa Barbara (UCSBi) from its . 
inception, in 1966 through years of strife and dramatic con- ^ 
frontation to the sta-sis that seemed to descend on it in 
1975. To clarify and give context tO; events, the book employs 
the constructs of crisis mobilization, crisis manag.eir^ent , the 
^strategic dilemma of a refoim organization, and institutidnai 

racism. It, also' introduces thi sociological concept df-in 

- - - ^ ■■ - - - ■ " . ' ' ' ' ■ ■ ■ 

cipient institutional racism. 

Historically, the minority experience in California's 

system of public education has not been particularly elevating 

The schools have*, at one titne or another, lawfully segregated 

blacks, Chinese, Japanese, Native Americans, an<l Chicanes • 

Discrimination in the lower grades along -with economic. 



^cultural/ ^ lingiv-stic, and psychological obstacles — long 
kept the University* of California an essentially all-white 
bailiwick. ' ^ . 

By the mid-60s, however, civil righ^^-N^tivistn seemed to 
have wakened University administrators X-O the invidious nature 
of this situation. In 1966, they established an EOF program 
at UCSB,^. designed to recruit, admit, and , graduate minority 
*s^udeltrt| who othferwise would not ^tave attended the institution.. 

• EOF grew s^lpwiy at first, like an experiment rather than 
a commitment. Then, in 1968-9, students dismayed with its 
pace 'took over a building and staged an array of demonstrations 

and rallies, demanding EOC's expansion. The Chancellor re- 

_ N., _ _ . ■ : 

sponded. He let the program admit more minority students,, 

hired more minority instructors, created departments of ethnic 

studies^ and taised EOF to an administrative 'echelon higl;^ in 

the hierarchy and close to his ear. . . ^ , 

But with the advent of the 783, the inchmeal waning of 

the Vietnam "War, and the Weary collapse of white social concern 

EOF's capacity to mount demonstrations diminished. As it did, 

the Charicellor wrought- administrative re-alignments which had 

the effect of eroding the progSain's autonomy influence , and 

integrity." He maintained that these changes enhanced th^- ef- 

ficiency of both EOF. ajid the Universjfty, and that EOF clients 

would not suffer from them. Minorities contended that the 

reorganizatio_ns._ harmed EOF by their very nature. Tensions 



accumulated, and in 1975^fpu«d release when students once 
again occupied a building. By this tiiril^, the divisiveness 
and distrust ran so deep that the Chancellor folt it expedient 
to call in an outside tne^^iator. This individual effected a" 
compromise, but cou'l.d do little to change the larger pattern 
of interaction which b^d brought on the conflict m the first 
place. ' • . * 

Three tactical concepts give theoretical structure to 
the contest: crisis mobilization, crisis management, and the 
strategic dilemma of a reform organization. Crisis mobiliza- 
tion refers to the creation and maintenance of crises, such - 
as demonstrations and building takeovers, designed to pressure 
an institution, to make changes. It is a technique of the 
have-nots. Crisis management refers .bp the administrative 
attempt to control or mute the crisis potential, through such 
devices as withholding finances * personnel, cooperatibn , and/or 
other resources from rebellious sub-^^anits like EOP at UCSB. It 
is a technique of the haves. Frorrr these two notions emerges 
the strategic dilemma of a reform Organization: by pressing ; 
too hard for its goals, it may fbr.feit- those goals entirely. 

Institutional racism is a broader, deepen: construct. It-, 
describes effective^'ly discriminatory policies which have become 
formalized into the c6hver>tidnal operations of an organization, 
and^h^ELce exist independent of the actors on; the scene. .It 
pervades sSciety. ^ 5^t 'UCSB,^ for instance, it manifested itself^ 

- ' - - i - ' " ■ ■ T ^ " 

in, among other things, admissions standards which generalay 

. • • • 



precluded minority enrollment i 

But, as commonly understood, institutional racism refers 
to established phenomena. Much of the struggle at UCSB 
centered on administrative attempts. to impose rules which 
would, over ti^e, have become institutionally racist in this 
sense, but were then too much the focus of controversy to 
carry on any indipehdent existence. Hence, the book intro- 
duces the concept of incipient institutional racism — the 
process of implementing potentially racist- rules — and ex- 
amines its stages and possible trajectores. 

The Struggle for Access concludes that, although crisis 
mobilization entai,ls risk of organizational polarization and 
loss of support/ it may be an essential^ tactic for minority . 
assistance programs* if they are going to cope with the 
pressures of institutional racism successfully. More com- 
pliant alternatives have always simply perpetuated the status 
quo . 
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Report oh the Los ftngeles Unified School District (LAUSD)': 

A Comparison of School Finance arid Facilitiei^ 
Between Hispanic and Non-Hispanic Schools 
during Fiscal Year 1980-1981 



EXECUTIVE SUMMARY 



Why This Study ? ^ 

This study was really launched by parents— -Hispanic 
parents who, over the years , have complained bitterly that 
their children are -being relegated to overcrowded, rundown/ 
inferior -schools. dutragedsby the conditions their 
youngsters face, Hispanics >ih Los Angeles charge that their 
children are not getting an^ equal and ^decent education. 

This stddy turns those charges into hard fact. 

• It reveals that the Los Arig'eles Unified School District 
(LAUSD) is spending 40 percent less bri Hispanic grade school 
students than on white children .. Highly-Hispanic sdhools 
are heavily overcrowded while mostly-White schools^ a 

underused. Perhaps mo_st_ shocking of all , tljg LAUSD is 

sf^hding far more on children from wealthy households than 
on^tuderits from poor homes. 

Hispariics 'form over .45 percent of students in the . 
LAUSD. Most of those students face ghetto school ' 
environments and sub-standard educational services. 

a 

The Study^e thod o logy . . 

The study was conducted by Dr^. Ruben W. fispinosa/ a 
national expert in the school finance field. .Formerly 
Director of Research for the Calif brnia Scrhool Finance 
Reform Project, br^ Espihosa has pursued. graduate and 
post-graduate, studies at .Stanford and Columls^ia^Uriiversities . 

This comparative study of Hispanic. arid__ripn-Hispanic 
schools is based on data supplied _by the_LAUSD. A 20 , 
percent random sample was selected from LAUSD elementary and 

junior high schools. Schools with the highest - 

concentrations, of Hisriariic, white aria black students were 
selected for comparisori to each other (stratified schools) . 
Another category of Hispanic elementary overutilized schools 
(67 percerit to 94 percent Hispanic! was also selected for 
study. DAta on per-pupil and per-school expenditures were/ 
analyzed for the 1980-1981 fiscal year. 



Ma^or t'indings 



1. 'School Spending 

The LAUSD spend about $500 less per-pupil in Hispanic 
elementary schoolsand almost $560 less per-pupil an . 
Hispanic junior .high schools thah^it does in whiteX^chpols . 

When funds for remedial, biling;aal and other special 
programs (categorical funds) are subtracted from school 
expenditures r this wide gap 'grows into a shocking abyss. 
Minus categorica^l f urtds , the L&USB is spending $816 less, on 
HispanicVelementary school students and $732 less on 
Hispanic Xjunior high students' than it is on whites. ; 

2. Poverty 1 * 

. ; ■ • ' * - ! 

Data show that the LAUSD actually ^^pends. less per-pupil 
on schools attended by poor students than on schools ! 

attended by. students from Wealthier families, C5nce 

categorical funds ' are subtracted from school expense ' 

Analysis. of the random sample shows that, the greater the 
poverty l^vel in a school, the less basic state educa-tion 
money each ptipil gets (negative correlation r=.43). Oh the 
average, highly Hispanic schools haye^ 222 percent higher- 
incidence of poverty than white schools. 

3. Elementary School Size 

A major reason for the disparity, in expenditures is 
school size. The white stratified schools in our study 
averaged 294 students per school. Hispanic stratified, 
schools averaged 1,076 students per school. Hispanic 
overutilized sc^jools averaged 1,363 students per 
school—making them 383 percent larger than the whiter 
stratified schools. . 

4. Student Achievement 

While a direct cause and effect relationship canh^ be 
.claimed betv/een scKddl s^)ending, school size and stud 
achievement, this* study shows a strong correlation between 
those factors in the LftUSD . That^is , the higher the 
per-pupil spending in a school, the smaller school _ 
ehrdllnent and the greater student achievement, LAUSD data 
show that third grade :reading achievement in Hispanic 
elementary schools is^25 ^points below white schools and 11 
.points below the district average. 

^ 5 . Data Trends 

Analysis of the random sample shows' tteCat, as .schQols 
grow in percentage of Hispanic students the number of 
student enrollment increases , schopl spending goes down and 



so ddes academic achievement^. The opposite is also true: 

As schools increase in percentage of white schools, school 

enrollment goes down, school spending increases and so does 
academic achievement; 

6 ; Overcrowding of Hispanic Schools 

Comparing objectively measurabl variables , Hispanic 
schools are greatly overcrowded compared with white schools 
and provide a lower quality school environment. 

. 0 

A. Acreage ^ 

Hispanic schools have 28 percent less acreage than 
\rt5J1ite schools--even though they have 266 percent more 
students. 

B. * Air Conditioned Classrooms 

' ' _ _ _ _ ____ 

On the average*, highly-Hispanic scho9ls have 46 percent 
fewer students in permahent classrooms with air-^cbhditioning 
than white schools. Mobile classroom units in Hispanic 
schools have 525 percent fewer air conditioneci rooms than 
those in white schools . ' - - 

. C. Playground Space " • 

Hispanic schools have 581 percent less playground space 

per pupil. - ; — ^ --.^..i-^ 

\ 

D. Educational Facility Space 

_Hispanic schools have 22 percent i^?s classroom space ? 
250 percent less auditorium space ; 228 percent less 
^ cafeteria spacej^ 185 percent less multipurpose space; 482 
percent, less landscaping; 3|00 percent^ less garden space and 
24i-^ercent l^ss-_j:e^tro^fn^^^^^ per pupil than do white 

sch6o^_jjX--^e'''''£AUSD . 

.E. Site Capacity 

Hispanic --schools -were planned to.have 517 more pupils, 
oh the average, than white schools (192 perciht avariahce) . 
In fact^ white schools ended up serving far fewer students 
than planned. Hispanic schools erlded up serving far more 
than planned. . 

V ' 

Cone Ills ions 

' . The first and major conclusion is that the district^ 

must equali^^e per-pupxl, basic state and district funding 
immediately. ^ It is recommended that a concrete • plan be^ 



developed to relieve pvercrbwding in highly-Hispanic 
schools* Alsoy the state government must _strengthen its 
efforts to end- discriminatory treatment of Hispanic 
students. Finally, it is recbmmended that the state 
legislature consider breaking up. the LAUSD and other schdql-' 
districts in Los Angeles County to create new districts with 
equal educational facilities • 

It IS recommended that the following specific course of 

-action be taken: \ 



created providing nearly-equal per-pupil spending 6f^ - 
non-categorical funds within the district. _Exact equality 
in spending, of course, is impossible but we recommend that 
dollar amounts vary ho more than 5 percent or $100 per pupil 
per school. . - . / , 

2. School Closure . ^ 

We recommend that small, inefficient and underused • 
schobls_ih the district be clbscsd. _ According to the Little 
Hoover Coipmissioh, $18 million could be saved by this 
action. The dollars saved could be spent to lease added 
school facilities to relieve * overcrowded iristitutibns • 
These combined strategies could equalize funding between 
schools in the district. 



3. Regrouping Districts 

The state legislature should closely examine the Report 
of the Evaluation and Training Institute of May 15 , 1982 , to 
the Office of the Legislative A^ We^support that • 

risport's recommendation of regrouping ali Schools in Los 
Angeles County into new di^tricts^ Such regrouping should 
be designed to relieve overcrowding, enhance school 
desegregation^ assure equal spending per pupil and guarantee 
co:;unuhity control o-f schools i 

4. State Enforcement of Non-Discrimination Laws' 

It is recommended that ' the State Department of 
Education,' s Of f iqe of Civil Rights Compliance immediately 
investigate the LAUSD to determine how long money has been 
disproportionately spend on wealthier schools. _ We ask that 
the office take appropriate action to bring LAUSD into 
compliance. We recorTOend the State Department of 

Education investigate possible violktions of the civil 

rights of Hispanic students by the LAUSD and that the 1 

department monitor LAUSD implementation of state and federal 
hbh-discrimination requirements . 
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EXECUTIVE SUMMARY 

1. the results show that bos Angeles Uriifled School District does not 
deliver equivalent school services arid construction space to 
Hispanic sites when compared to the rest of. the student body. 

ELEMENTARY SCHddLS ; ^ . 

2. ' SCHOOL size ' J 

The White stratified schools (n=33) had an average school size of 294. 
the Hispanic stratified school?; (ri=31) had an average school size of 1076* 
The average for the district was 632 ^n^Se) based o^ a 20 percent random 
sample. On the average the Hispanic elementary schools were 266 percent 
larger than White schools. The Hispanic overutilized elementary schools 
(ri*32) were 363 percent larger. • 



JUNIOR lifGH SCHOOLS 

3. SEHBOL SIZE . . 

The White stratified schools (n=8j had an average school size of 894. 
The Hispanic stratified schools (ri=12) had an average school size of 1?44. 
The average for the district was 1471 (n=15) based On a 20 percent random 
sample. On the average the Hispanic Junior High Schools were 117 percent 
larger than White schools. 

ELEMEiiTARY SeHQOLS . • 

4. JOTAL CURRENT EXBENHfTURESi . 

The White stratified schools (ri=33) had average total expend-: turesj 
per pupil of $2249. The Hispanic stratified schools (n=31) had average ; 
total expendituresiof $1749i The average for the district, was 1939 (n*^86)) 
based on a 20 percent random samples On the average the Hispanic elementary 
schools spent $500 dollars per pupil less or 22 percent less than White 
schools. 

5. TOTAL CURRENT EXPENDITURES^ 

The White Stratified schools (ri=33) had average total experiditurese 
per pupil bf $2224. The Hispanic stratified schools (n=31) had average 
total expendituresgof $1706. The average for the dtstri:et .was 1913 (n=86) 
based on a 20 percent random sample. On the average the "Hispanic elementary 
school^ spent $518 dollars per pupil less or 23 percent less than White 
schools. - 

6. TOTAL CURRENT EXPENDITURES^ 

thi White stratified schools |n=33) had average expenditures 3 of 2171. 
The Hispanic stratified schools (n=31} had average expenditures3 Of 1355. 
The average for the district was 1718 (n=86) based on a 20 percent random 
sample. On. the average the Hispanic elementary schools spent 38 percent 
less or 816 dollars less per pupil than White schools. 

^■ ' --- ri : - - ■ ■ •- ■ • ■ 

1 All /Sources of funding 

2 Air sources of funding minus captial outlay 

3 AVI sources of funding minus categorical funds 
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EXECUTIVE SUMMARY (continued) 

JUNIOR HIGH SGHGOLS 

7. TBIALI^ENT EXPENDITURES! 

The White stratified schbdis (n=8) had average totaj^ expenditures! . 
per pupil of $2560. The Hispanic stratified schools Cf1=12) had average 
total, expehdituresibf $2001. T|he average fo r- the jl*s)J^ict was $2248. |n=15) 
based on a 20 percent randbm sample. On the averagf the Hispanic Junior 
High schools spent $559. dollars per pupil less o^22 percent less t^han 
White schools. 



8.' TOTAL CURRENT EXPENDITURES? 



1 

The White Stratified scfiools Cn^^Lf^^d average total expend 
per pupil of~ $2538. The Mispanic stratif/ed schools (n=12) had average^ 
total expenditureS2 of $1976. The average for the district was $22^0.. 
based on a 20 percent random sample. On the average the Hispanic Juni br 
High schools spent $56^. dollars per , pupil less or 22 percent lessjthah 
White schools. / ■ . - ■ • i 

_ ■ / _ / •• • I 

9. TOTAL CURRENT EXPENDITURESg 

The White stratified schools {n=8) had average expenditures3 of 2513. 
Thk Hispanic stratified schools (n=12) had average expenditures of 1781. 
The average fbr the district was $E047. based on a 20 percent random sample. 
On the average the Hispanic Junior High schools spent 29 percent ,1ess or 
$732i dollars less per pupiUthan White schools. 

ELEMENTARY SCHOOLS 

18. STUDENT ACHIEVEMENT ' ' : 

The White stratified schools ( n=3 3) had average reading achiev^^^ 
3rd grade scores bf 78. the Hispanic stratified schools (n=31-) had 
average achievement scores bf 53. The average for the district was 64 {n=86) 
based on a 20 percent randbm sample. On the average the Hispanic elementary 
schools were on the average 25 points below the Whit^ schools. 

JUNIOR HIGH SCHOOLS 

11."^- STUBENI ACHIEVFMENT n ' 

The White stratified schbols (n=8j had average reading achievement 8th 
grade scores of 49. The Rispariic stratified schools (n=^) had- average^' 
achievement scores of 32* The average fbr the district wis 35 (n=86) based 
on a random sample (n=15)i On the average the Hispanic elementary schools 
were on th^ average 17 pbints below the* White schools. . ; 
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All sources bf funding 

All sources bf funding minus capt'iial outlaid 
All sources of funding minus categorical funds 



EXECUTIVE SUMMARY (continued; , 

EtEHENT ART SGHflttt-S 



12. SITE CAPACITY FOR CONSTRUCTION PURPOSES 

The White stratified schools (n=33) had an average projected school 
capacity of 562. The^Blspanlc Stratified schools {n=3i) had p rejected ^ 
school capael-ty of 1079. The average for the two stratified samples was 
812 (h=64). Oh the average the Hispanic elementary Schools were projected 
with 192 percent more capapcity or 517 pupils greater than White schools. 

13. CbftSSSBeC SPACE 

; The White stratified schools had 14.7 pupils per classroom, ■the 

Hlspanics had 28^02 pupils per claSSrddm. The White sample had enough > 

permanent classrooms to seat 100 percent of the pupils from the White sample. 
Hispanic schools had enough permanent classrooms to seat 78 percent of the 
pupils from the Hispanic sample. 

14. EXTjtA^:LASSROeM SPACE 

The Wfrite sample" "had 9.5 classrooms per site of extra Space 
(assuming 28 pupils per class). The flispanie stratified schools had no^ 
extra classrooms. • ; 

15. PORTABLE CLASSROOMS 

The White sample (n=33) had;3^4 portable classrooms per site* 
The- Hispanic Schools (n=31) had 8.3 portable classrooms per sits. 
Hispanic schools had 59 percent' more portable classrooms. 

16. PERMANENT CLASSROOMS ^UH AIR CONDITIONING * 
~ ' - - - -Lv - . - 

The White sample had 5i5 ^pe rcent of tjie pupils in permanent classrooms 
with ai r conditioning. The 'fiiSpanic sample had 26 percent of the pupils 
in permanent classrooms.^ Hispanic schools has 30 percent less pupils. 
' oh the average -in permanent cla^^rooms wltti ai r conditioning. 

17. PORTABLE CLASSROOMS WITH AIR CONDITIONING 

Twenty five percent of the portable classrooms at the White sites (n=33) 

had ai r conditioning. Four percent of the portable classrooms at the 

Hispanic sites had ai r conditidning. Hispanic sites had 525 percent fewer 
portables with air cdnditionirig. - • 

18. LIBRARY SPA6E - , _ 

The White schools had 4 square feet of library space per pupil {h=33). 
The Hispanic schools had 1*2 square feef .of library space per pupal (n=31). 
Hlspajiic schools had 250 percent less Horary Space. 

19. A UDITOR HJM SP&CE 

The White schools had 34*1 square feet of auditorium space per j^lipll {n»33)i 
The-^Hispanic schools had 6*1 square feet of auditorium space per pupil (n=3i), 
Hijpani.c schools had 459 percent less auditorium space. 
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'' '^JeXECUTIVE SUMMARY (continued) 



ELEMENTARY SCHOetS 



l9i #iDlTORt^M^SBAe£ 

Ihepfa schools had 34il square feet of |UditoriUm space per pupiifn=33j. 
!' HisDanlic schools had 6il square feet of efjdi tori Urn space per pupil (n=31). 



ThjEl' Hi sparine schools had bit square 

Hispamc sfhools had 459 percent less auditorium space per pupil. 

20. CAFETERIA SPACE -- • 

f— . • ■ --k --. 

The Wnite schools had 16.4 square feet of cafeteria space per pupil (n=33). 
/ The Hispanic schools had 5.0 square feet of ca:feteria. space per pupil (ri=31). 
Hi$pamc schools had 228 percent less cafeteria space per pupil. 

'^21. MULTIPURPOSE SPACE ^ ' ^ 



/ The White schools had 20.6 square feei^ of cafeteria^space per (n=33)i 

The Hispanic schools had 7.8 square feet of multipurpose space per pupil /{n=31). 
/ Hispanic schools had 185 percent less multipurpose space per pupil.. 



22. , PLAYGROUND SPACE 

The White schools had 722 square feet of playground space per pupil (n=33). 
The Hispanic schools had 106 square feet of playground space per pupil {n=3i). 
Hispanic schools had 581 percent less playground space per pupil . 

23. LANBSeAPlNB SPJ£E 

The White schools had 99 square feet of landscaping space ^er pupil (n=33). 
The Hispanic schools had 17 square feet of landscaping space per pupil (n=31). 
Hispanic schools had 482 percent less landscaping space per pupil. 



24. G ARDEN SPAC E 



-Si 



The White schools had 3i3 square feet of garden space per pupil (n=33). 
The Hispanic sctioorls ha'd one-tenth of one percent of garden space per pupil 
|n=3l). Hispanic schools had 3200 percent less garden space per pupil.. 



25. RESTROOM SPACE 



^The White schools had 5.8 square feet of rest rbbm spaice per pupil (n=33). 
The Hispanic schools had 1.7 square feet of garden space per pupil (n=31). . 
Hispanic schools had 241 percent less rest room space per pupil. 
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5. 



pies, « • 

,RY SeHGdLS ■ ; 
SGHOOL- SIZE 

Sehobl size increases as percent Hispanic students increase, the 
correlation is .62 significant at the .0Qi level. 

School size decreases as percent White students increase, the" 
correlation is n» -.58 significant at the .001 level. 

TOTAL^XgESBLTURESi 

As percent Hispanic iner^^ases school expendlturesi per pupil ^ _^ 
decreise, the correlation is r^ -.38 significant at the .061 level. 

As percent Mhite increases school expendituresi per pupil increase, 
the correlation is.r= .13 significant at the .001 level. 

tOTAL EXPEND ITURES^ 

As percent Hispanic- increases school expendlturesg per pupil • 
decrease, the correlation is r* -^31 significant at the .001 level.- 

For the White sample on this measure of tdtaj expenditures2 there • 
is no clear direction with the correlation r= iOSi 



TOTAL EXPENDITURES 3 

As percent Hispanic increases school expendituresa per pupjl ^ ^ 
decrease, the correlation Is r= -.43 significant at the .001 level. 

As percent White increases school expenditures^ per pupil Increase, 
the correlation is r^ .47 significant at the .001 level. 

READING ACHIEVEHEWt THIRD GRADE 

As percent Hispanic students Increase, school reading achievement _ 
for the third grade decrease, the -correlation is r= -i38 significant 
at the * 001 l evel i- - ' - _ ; 

As percent White increase school reading achievemeivE for the 
third grade Increases, the. correlatidn is'r» .60 signif.icant 



at ,the .001 level* 




1 All s^ources of funding 

2 All sburces of funding minus capital outlay 

i All sburces of funding minus categorical funds 
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INTRGDUCTION 

The Mexican American tegal Defense and. Educational PunS^ 
(MALDEF) is a hatidnal, civil rights organization 
dedicated to ensuring the civil rights of ^Americans of ^ 
Hispanic descent. With offices in San Francisc6^ 
Washington^ D.e./Los Angeles, San Antonio, Chicago, 
and Denver, MALDEF has for 6ver a decade devoted 
itself to guaranteeing constitutional rights in the areas 
of education, empioySent, voting rights, arid immigration, 
in particular, MALDEF 's Access to Higher Education 
Project, funded by the Ford Fouhdatidri, has been involved^ 
for the past two years in research- and litigation in 
the area of Hispanic access to higher education. 

o . — — 

In this stai^ementk we will summarize the status or 

Hispanics in higher education , review the concept'^of 

affirmative actiori, discuss some of the argtonents against 

affirmative action raised by bppbrierits, and finally, 

make recommeridations for strengthening the state's 

committment to .providing equal opportunity for minorities 

and women in higher education. 

The St^^\xs:|of^l ±^pan±c s-ih' Higher Education 

In setting the frameWbrk for a discussion of equal • 
edu5ational opportunity, . the history and current status, 
of Hispanics in education mi^st be reviewed. It is^ that 
history^ with exclusion and denial of educational services 
at its core, that provides part of the rationale for- 
affirmative action. , ^ . 

The status of Hispanics in higher education as students, 
staff, and faculty, results from discriminatory public 



policies in higher educatidrir as well ^as from practices 
and policies at the elementetry/ahtJ^secondary school 
levels. The barriers to education at the elementary 
and secondary levels foretell the low Hispanic 
participation in higher education. 

Prior to the 19 50 's, Hispanics were either denied 
admission to public schools^ or were, provided separate 
and distinctly unequal edticationai services. Nmnerous 
educational policies- in states and iQcalities mandated 
that Chxcanos' attend "Mexican" ' schools only.^ Some 
districts responded to. such mandates by failing to 
establish special schools, thus effectively barring 
Chicanos from the educationa-1 process . Other districts 
responded by establishing schools grossly understaffed 
and under equipped, provided, with old, out-dated books 

and materials, and o.fteij housed in decrepit structures. 

* >• ■ - » 

Even this Idw l^vel of educational services was- o£t^n ^ 
provided only for the first years of elementary school.' 
Effects of. such limited educational opj)ortunities are 
evident in theVlarge percentage of Mexican Americans with 
less, than five ^ears of schooling. in 1978, for Ghicanos 
4 5-64 years of age, apftrciximately one-third received less 
than five years of schEoiing, while for those 65 years 
of age and over that figure increases to two-thirds.^ ; 

While outright exclusion. of Hispanics was less prevalent 
at the secondary school level (it was virtually : 
unnecessary as few reached that level) Chicanos had to 
overcome other problems in attempting to* gain a high \^ 
school dipioina. These included, among others, 'the Ifck 
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of schbois ih or close to their riev?.ghborhoods, isolation 
from their peers, anc3^ denigration- of their language and 
culture*^ Not surprisingly, 'the percentage of Chicanes 
who h^ve not completed high school -'is exceedingly high, . 
The proportion failing to complete high school decreases 
by age group, from 93 percent for those 65 years and over 
to 50 percent for. those 25-29 years of age.^ \This: yields 

a very high and di£.i.urbing average of 66 percent, of all 

_ : ^ - .-.-..\. 5' 

dhicanos over 25 years who have not completed high,^;3chool. 

\ 

College attendance by Hispanics prior to the 1950 *s 
was alyaost non-existent. During the 195ds and 6bs, as 
more* Hispanics graduated from high school * college 
attendance increased slightly. But it was not until 
.-the late i960s that college enrollment by Hispanics 
increased substantially, due largely to special Recruit- 
ment and admissions policies established by many' colleges 
and universities that had traditionally excluded ihinbrity 
students.^ Stilly such policies resulted in Hispanics 
making up only two percent b£ all full-time students in 
institutions of higher ediication in 1970. Sxmilarly, 
Hispanics in 1976 made up only 1.2 percent of all students . 
in graduate and first professional programs. 'By 1978, 
those figures and increased only slightly to 3.5 percent 
of undergraduates and 2.2 percent of graduate aBQ. prof ess ional 
school students. in California/ Hispanic undergrMuate 
enrollment w^nt from 9 percent in 1976 to 10 percent, in 
1978.^^ Graduate enrollment went from 4^7 to 5.0 percent. 
These California data represent |p.gur^s for all enrcllees, 

rather "than full-time students, of wni<:h Chicanes represent 

.12 • 

a smaller proportion. 
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While these upward trends appear encouraging, several 
factors reduce optimism about change in Hispanic higher 
education enrollment. First, ^jHispanics make up 6.4 
percent of ^the total U.S. peculation and almost 20 
percent of the Galifornia population. Hispahics, thus, 
are represented in higher education at one-half the rate, 
or less^, of their representation in the .general population. 
The under:a:epresentation .is even, more dramatic because 
the Hispanic population tends to be 'younger on average 

than the' overall . U. S . population and Hispanics make up 

_ _ _ 14 _ _ 

a larger prbportidn of the college age group. As the 

California Postsecorfdary Education Commission (ePEC) noted 

in its comprehensive report on minorities and equal 

educational opportunity: "Viewed against the backdrop 

of the growth in the state's Chicano population, the 

picture of overall progress [in student enrollment levels] 

is illusory. "^^ 

A secis^pd consideration in assessing Hispanic g^ins in 
hicjher education is that data reflect gross enrollment , 
figures, obscuring the fact that Hispanjcs tend' to enroll 
'in disproportionately high numbers at two yearr institutions, 
tend to transfer less to four year institutions, and 
have higher attrition r^ates at ail levels . ^. In Califorhia, 
as of 1978 > over 80% of all_Hispahic undergraduates 

- - _ :_J 17> ^_ - __ 

were m two year colleges . Moreover, in four year 
institutions, Hispanics in California were much more 
iikoiy to be enrolled at a,^ ^CSUC • campus than at a UC campus. 

Finally , increases in enrollment figures represent the 
results of efforts by institution^ of higher education, 
government agencies, private foundations, and others 



to redress the effects of part discrimination. Many, of 
the recruitment, admissions , and scholarship/fellowship : 
programs which resulted from those efforts, however, 
have either come under attack, or have lost institutional 
support, and Save been discontinued or reduced in scope 
and-funding. It is, open to question whether 'the small 
gains of the recent past will be maintained or will fade 
if special, efforts, are discontinued. 

Of particular: importance in 'discussing affirmative 
action "in higher .education employment is the proportion 
of doctoral degrees awarded to Hispahies. Affirmative, 
action in higher education is contingent upon the avail- 
ability of qualified candidates for teaching positions 
and, in general, a prerequisite is the doctoral degree. 
Prior to 1970, few Hispanics reached graduate school and 

thus the number rece^tring doctoral degrees was almost 

19 ' _ __ _ 

non-existent. By 1974, Hispanics received less than 

one percent of ail doctorates awarded, ^nd that figure 

20 

had risen only to 1.6 percent b^^ 1977. 

✓ ■ . 

The increase in doctoral degrees received by Hispanics 
from 1974 to 1977 suggests a trend which may ^ultimat^^ly 
prbduce a large 'pool of qualified Hispanics available 
for faculty employment. Recent data oh numbers of 
Hispanics in graduate programs, however, indicate the 
opposite. There has been a small but steady and 
continuing drop in Hispanic graduate enrollmeht, warning 
of a reversal in the trend to more Hispanic Ph.D.s. _ 

Hispanics in Higher Education. ^Imployment. 

The participation of Hispanics in higher education 
employment, in terms of numbers and status, ^^^mair 
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extremely low. Hispariics made up oriiy 1.5 percent of all 

faculty members in institutions of higher education in* 

V .. 22 - _ _ * 

1977 and again in 1979. They made up a greater pro- 
portion of the^on-tenured . faculty than of the tenured 
faculty. In contirasi:' to their l-.'^glo colleagues, tenured 
Hispahics were much less likely to hold the rank of 
professor and much more likely to hold the rank of 
instructor. 



In 197 9 / ' Hispariics iri^ Calif orriia comprised 3 . 7 percent 

of fa'cutty ^t all leVels in public colleges and universities, / 

but urilike their wHite; counterparts , they were much more - 

likely to be hoh-Eehured . Even within the tenured ranks 

they were concentrated at the lowest levels. They made 

up only 1.3 percent -of tenured professors, at the same 

time they csomprised 'almost^4 . 4 pe;ccent" of tenured 

instructors. 

Some of these /data, which appear ericduragirig at first 
glance, are misleading. The Calif ornia State University 
arid College System data, iridicatin^ that 3.2 |5ercent of 
faculty are Hispanic, 'obscure the fact' tliat only 1.9 - \ 
percent are tenured and the rest are ^ non-tenured . 
Similarly, the statistic indicating that 3.7 percent of 
all California public liigher; educatioxi faculty are 

Hispanic^-^Pails td reveal thalix they are dverwhelmirigly 

' : : : _ __ 24 

and disproportionately »found in junior colleges. 

Hispahics are similarly underrepresented in other 
professional higher education positions. They comprise ; 
only 1.4 percent of those in executive administrative 

and managerial positions and 1.8 percent of other 

- 25 ~ ^" " 

professional non-faculty positibns. I^ California, 

• ■ ■ ~r ■ ^ 
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Hispanics do slightly better in obtaining professional 
positions than faculty pbsitidnjs. They hold 4.1 percent 
of executive administrative ^nd managerial positions , 
but as with faculty positions , they hold jpf dpdrtionately 
far fewet jobs in the ^US , and GSUC systems than l.n the 
Comrnuriity College system/ Similarly, they hold 4.3 
percent of other profi^ssioYial/ non-faculty positions^ 
of which UCs proportion is approximately one-half that 
at eSUG and one-third that in the Cortimuijity College 
system. ' • 

J __ \ _ _ 

This brief overview of -students and faculty in higher 

education, clarifies the critical need to increase 
the number of Hispanics in colleges and universities^ 
' particularly in employment positions. Clearly, ; in order- 
to increase tfite pool of those holding doctoral degrees, 
there must be increases in the number accepted and 
supported thrpugh graduate study, which in~ turn is 
depehdent on enrollment and successful compiletion of • - 
undergraduate programs ^ which rests finally on attaining 
a high school diploma after elementary and secondary 
school. Rank and tenure status are clearly of importance 

_ _ _ _ __ a_ _ ^ 

for it is often only from stable, higher level positions 
that faculty and other prof essional. staff ca|j becdme 
^integral and influential parts of their institutions. 
Moreover, it is individuals in higher level faculty 
positions^ as well as in .executive and other professional 
nonf acuity positions , that .can most effectively assist 
Jlispahic students in higher education by providing 
informed and understanding support and cdunsel, 
assistance in gaining needed academic, research and 
employment opportunities, guidance through the maze of 
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iiniversity services and resources, and finally by' acting 
as successful academic models. 



We thus now' turn to a review .of the pros and cons of 
affirmative action, and some of the affirmative actidn 
practices that have proven; most successful in overcoming 
uhderrepresentation in employment among minorities and 
women. ' . 

m 

Affirmative- Action in Higher Education 

The term affirmative action has been assigned numerous 
diffelrent, meanings by persons* and agencies and, as a 
consequence', is widely misunderstood. We , therefore, 
will clarify our understanding and use of the term. 

Affirmative ac'lion refers to those efforts and procedures 
that are designed to remedy the problem of underrepresen- 
^"tation and discrimination faced by minorities and women 
in Employment. It involves the undertaking, of positive, 
aggressive efforts in the design and implementation of 
employee selection procedures so as to insure that 
minorities and women participate in representative 
numbers in ail types of employment. These measures 
entail more than merely assembling a representative 
application pool; they involve* active consideration of 
race or sex as a positive factor in employment decisions. 
The ultimate goal of affirmative action is the employment 
of i^inorities and, women in all areas and at all levels • 
in numbers, representat J. ve of their-' make-up in the general 

jiopulation. . . " 

■ . 

In the area of higher education, li^^firmative' action ^ 
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requires the revision of star 'ards and practices to 

% . . . ^ ■_. - ' 

assure that coiieges and universities are yielding a work 

_ ■ — ._ - . ^ 

force representative of the. racial^ ethnic^ arid sexual 

_______ - _L _ ^ . _■ : L_ -.*__ 

composition of th^ population. Affirmative action 
does nbts^require exact parity represeritatidn o£ minorities 
and women in each and every department or office in» the 
uriiversity. - It does suggest^ however ,^^J;iiat when minorities 
and/or women are substantially underrepresented or 
overrepresented in particular type, status,, or ^ 
condition of employment^ or in a department ^ or 
institution, close scrutiny of the factors impacting 
upon the employment decision is necessary. ' 

* 

Among the most useful procedures for implementing ^ 
affirmative action is the establishing^of goals arid 
timetables. In order to establish such goals, employers 
must conduct a review of their worJcforce to determine .if 
they are hiring minorities and women in the riTunbers 
representative of their availability in the work-force. 
If such analysis indicates that^ minorities and women ^ 
are not. being hired wheri they are available for employ- 
ment , the employers must take additional steps to,A 
, improve their ethnic, racial, and- sexual composition-: 
of their staffs. Based on a -projection of expected job - 
vacaricies^ an employer then setF goals, of the projected :^ 
number of minorities and women which should be hired 
within a specified period of time, ^ 

^ 

Goals and timetables shduid be clearly distinguished 
from quotas. The setting of goals can be viiewed 9s the 
articulated expectation of what a uriiversity has reason' 
to^elieve would result , under conditions of nondiserimi- ■ 
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nation • ^ it is a specification of what the employer should 
strive for. Quotas, in contrast; involve the setting of 
fixed and arbitrary numbers, which are neither tools for 
evaluating personnel practices nor take into consideration 
merit or minor fluctuations in the marketplace. 

There are a number of arguments against the use of 
affirmative action efforts :in higher education settings. 
Among the most pervasive are duggestibns thkt affirmative 
action efforts operate counter to basici priciples of 
merit and violate academic freedom. 

Critics of affirmative acti&n argue that race; ethnicity, 

and sex are irrelevant criteria in Jjf acuity selection and, 

further, that use of such criteri*^ makes 'the traditionally 

central issue of merit less important in the selection 

process. Such arguments are falacibus in at -'least two 

respects. First, they assume that merit and racial, 

ethnic, or ^e:^ual identification are mutually exclusive. 

Second they suggfest that merit has traditionally been 

the critical factor iri-facu-ity; . selection and that issues 

of race, sex, and ethnicity have never been of importance; 

Such a notion is inconsistent with the systematic 

exclusion from college and university facilities suffered 

__28 

by inlriorities and women prion to the 19 6 0s. Such 

exclusion reflects total reliance on factors of race, 

ethnicity, and sex in faculty employment decisiojis. f 

Further^ such a suggestion fails to take into account the 

rfeny relevant and irrelevant, factors other than merit 

th^t have commonly been a part of the faculty employment 

. _ 29 " i 

decision-making process . 
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Affirmative action is in no way antithetical to merit, 
£dr it merely brings other criteria — race, ethnicity, 
or, sex — into the selection equation. The addition of 
these criteria in no wa;y minimizes consideration of 
qualifications or accomplishment. It allows for the 
fair competition f6r access to institutions that "have 
sys'tematically , or in a discriminatory manner^ excluded 
minorities and women. , . 

A second specious argument against"^a^jiirmative action 
in colleges and universities states that affirmative 
action efforts violate academic freedom.. Traditionally, 
the concept of academic freedom has meant that faculty 
in colleges and universities would be able to teach, 
write, and research without outside interference. > It 

was intended to protect scholars from attack, defiuhciation 

_ _ _ _ _ . .1 

and retribution for pursuing study arid/dr teaching, of 
unpopular academic, scientific, or philosophical issues 
and' questions • Currently > an important component of 
academic freedom is. the pee# review process, a cdrifidehtia 
process whereby faculty assess the appropriate exercise 
of academic freedom among their peers, and evaluate 
candidates for faculty employment and promotion. Peer 
review is a secret process in the interest of privacy 
for the individual candidate, but also ostensibly to 
insure independence--academic freedom — in making such 
decisions. 

~. * ■ ■ 

In recent\ years , the concept of academic freedom has 
been exparided to include freedom from any attempt at 
government regulation of university functioning.^ It 
now functions as "an extra-legal, extra-constitutional 
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privilege unique to acadertfia" which has faeen used to . 
ward off compliance of federal and state regulations/ ^ 
many focused on equhl employment opportunity, ^^cademic 
frdcdom and the importance ' of the peer review process 
ha&e been invoked in defense 'of university policies \and 
procedures which have little to do with protection o^ 
fa5uity-or institutions from retaliation for the studj^ 
or teaching of unpopular or threatening ideas. 

Expansion of the notion of academic freedom so as to 
escape government equal opportunity regulations sets 
colleges and universities apart from other public 
institutions and improperly suggests that they are 
above the laws Of the land. ftS the U.S. Court of Appeals 
noted in its decision on the Dinnan case: 

"Though we recognise the importance of 
academic freedom^ We must also recognize 
its limits. The public policy of the 
United States prohibits discrimination; Pro- 
fessor Dinnah anl the University of Georgia 
are not above thJ^policy. To rule ^otherwise 
would mean that tl|e concept of academic ^ 
freedom would give,1\any institution of higher 
learning a carte blanctie tg^practice dis- 
crimination of all types." 

Recommendations 

The fOllowii 7 recommendations reflect not only ^MALDEF ' s 
recommendations on affirmative action in higher education 
but those of numerous faculty, staff, administration and 
higher education researchers who met with us in June of 
1981 to disauss Hispanic access to higher education. 



1 PdSTSECONDARY INSTITUTIONS MUST CONTINUE- 
TO PRESS FOR AGGRESSIVE AFFIRMATIVE 
ACTION EFFORTS TO INSURE THAT MINORITIES, 
ARE ACCORDED EQUAL TREATMENT IN HIGHER 
EDUCATION. 



\ 



12 



We. are deeply concerned that support foe 
affirmative action in California's post- . 
secondary institutions is waivering in the 
face of growing opposition: : Critics allege 
that affirmative action is unnecessary for 
institutions which no longer discriminate 
in their hiring processes. None of t|iese 
arguments withstand close scrutiny. 

.Despite protestations to the contrary , 
the prejudice and descrimination that 
affirmative action was intended to remedy 
are very m^uch in existance in higher educa- 
tion today. So long as the problems 
remain/^ there is no reason to weaken or _ _ 
abandon affirmative action efforts • Indeed, 
without the affirmative action: requirements 
contained in state and federal .policies , 
participation of minorities ahd_ women in 
highfer education would be even lower.. 

Until the underrepresentation of minorities 
in higher education is allaviated, public 
bodies, including the legislature, must 

require affirmative action measures tcp 

promote the integration of Hispanics into 
postsecondary institutions . • 

2. POST SECONDARY INSTITUTIONS MUST 
: ESTABLISH GOALS AND TIT'ETABLES TO 
MEASURE EFFORTS, IN RECF.'" TH'TING AND 
HIRING MINORITIES- AND V-. rSM, 

Af f irmative^action cannot r ! > :.olely_oh_ good 
faith efforts unaccompanied oy itu^asure^ble 
standards. Goals and timetab:.es .:ire :he 
primary mechanism by which ed . i:' at.ionax ^insti- 
tutions can measure progress x-^^a: is 
increasing the number of minor vZ-.l^ i in Li 'e "work 
force. Such numerical coals aj tcf'r-getu for 
the selections of qualified mj^n^trit^ ^^-V women 
candidates. They are no> rigid fornila which 
require the selection of protecte'i Jiass 
group members without regard to me' .'.t-. 

3i STAFF AND MANAGEMENT D'£VELOP>^ENT__ 
PR0GRAJ4S SHOULD FOCUS ON MINORITY 
STAFF. ■ ^ 



lev^l 
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One of the common themes articulated by _ 
Hispanics in higher education is that while 
minorities are being hired. at entry level 
positions, colleges and universities do not 
recruit and promote minorities to higher 
level management positions and tenured 
faculty slots. 

_ ' - j . 

Faculty and staff management development! 
programs could function to • increase the pool 
of minority and women eligible for promo|tion. 
For example^ the University of Californija has 
developed a _ management' development >pro|gram 
whereby staff or faculty work wi'th a men|tor^ 
usually a vice-president or a vice-chancellor , 
for up to one year. This program allows 
junior staff or faculty exposure to high 
administrative processes and personnel . 
program, and others of a similar nature, 
enormous potential for enabling minorities 
to compete more e^f f ectiveiy for high level 
management positions 

To date^ university faculty and staff management 
development programs have not included minorities 
in sufficient numbers. Greater efforts must 
je made to iheiude minorities. and^ women in 
such programs, or to -establish programs 
specifically for minority faculty and staff. 



4. AFFIRMATIVE ACTTON.EFFORTS MUST BE 
UNDERTAKEN T0_ INCREASE, THE NUMBER 
OF MINORITY STUDENTS IN GRADUATE 
PROGRAMS . 

Faculty affirmative act: j.on^ depends oh a . 
qualified pool of. candiv^^tes avaiiabie £p^. 
faculty en plpyni'-anr.. Thcv continuing uneqbal ^ 
enrollment" of ir.:;.r:ority students and thr. uneven 
distributio;'' of ^niuorities among graduate, _ 
departments threat>ins the future success of 
affirmativiv .'Ction cm.ployment programs. A 
multifacetea, ef fcr c must be undertaken. 

First, there riTeds t.o i:>e a ordinated s^'-Jtematic 
approach to ^iuar : student _::ecruittnent. At 
the preser't; : ^v! vjl - -jduate ? f 'irmative action 
efforts havo) hf^'ao 5r > : lie cu^.t have not bi^<^n 
coordinated omon^. . --^ ^ ^irious y-.stitutions 



or sy st-ems . Second , inadequate financial aid 
has proven to be a dilernina in enrolling and 
retaining minority students in graduate 
programs. Unless the legislature responds 
with some type of financial aid program 
specifically focusing oh the needs of minority 
graduate students , few minority students will 
be financially able' to undertake -graduate 
' study. Tfiird, the Legislature. must .insist 
that measurable goals be established each 
year in recruitment and admission of minorities 
into graduate departments. Funds designated for 
university affirmative action efforts should 
be used to assist more minorilsies and v/omen . 
into graduate schools. 
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^^B. Ilaber, "WhyVN^t The Best and The Brightest^ - 
Equal Opportunity vs. Academic Freedom," Forum , January 
1981, p. 22. ' ' 

'^■'•"Test of Appeals-Court Opinion in_Georgia Ten 
.Vote Case," Chronicle of Higher Educa^t3xMi , "25 November 1981, 
p. 14, . ~ 
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Apnendix F 



David Jess teon 

2908 Florence Street 
Berkeley, CA 94705 



Home Phone : 
Office Phone: 



(415) 843-4523 
(415) 981-5800. 



Born: August 1, 1947, 
Los ^geles, -GA 



Formal Education 



University of Galifornia, 
Santa Barbara ^ 

University of California,: 
Riverside 

Gali-fornia State University, 
Long Beach 



Degreg 

Ph . D'. _ ' 
Sociology 

'm.a. 

Sociology 
B.A, 

Sociology 



Year 
1976 

1970 

1969 



Fellowships and Honors' / 



Ford Foundation Dissertation Fellowship fo^ 
Mexican-Americans 

Ford Foundation Advanced-Study Fellpwshi^p 
. for Mexican-Americans and- Puerto Ricans 



University Campus Fellowship , University i 
of California r Santa Barbara 



Graduate Educational Opportunity Fellowship, 
University of California, Riverside 

President's Honor List , Calif ornia State 
University, Long Beach 



1973-74 
1971-73 
1970-71 
1969-70 
1968-69 



Admini s tr a t i v e.- Re 3 e arch- 



Program Coordinator/Schoiar-'in-nesidence 
Minorities and Women in Advanced Study 

an^. Research 
Mexican American Legal Defense and Educational 

Fund (MALDEF) 
San francisco, CA 



1979-Present 



1u 



-2- 



Tgaching Experlenee 

Assistant Professor ' . ^ 1974-80 

-School of . Education ■ . 

University of California ' . 

Berkeley ' 



Professional Activities 

Panelist, SecGnd' National "Higner Eflucation Minority Student 
.' Workshop, Novertiber 23-26, 3'"80, Atlanta, Georgia. 

Chairman, A Direqtxcr for ^:'te 198D's, 5th Artnual Raza 
■ Administrators C:. ..t' eiors in Higher Educflion Conterence, 
• September 11-13. l^-cU.: Fresno , Cal-ifornia. 

Di--'::ssant, The Challenge of th<? 1930 's , Sdut:;east Cor.fcrence 
oil the. Education of iiispanies , .May 7-0;, li?30, Miami ^ . 
Florida. ' ■ . ' 

'facilitator, First National Hiqher _ Educati an Minority^ 
Student Work'shop, November 7-9, 1979, Atlanta, • Georgia, 

Discussant, Kighef Education of Chicanos: Status, issues, 
and Policy, April 27-29> 1978, Los Angeles, Caiifprnia. . 

Discussant, Annual Conference -<m Ethnic and Minority Studies, 
A.pril 19-22,- 1978, University Of Wisconsin, ta Crosse. 

Discussant, Regional. Conference on Community information in - 
Education, March 22-23, 1978, San Francisco, California. 

Dis5uss^ht, National Conference on Race and Ethnic Data-in 
Higher Edueation, February 6-7, 19^, Howard Universin:y, 
Washington, D.C. 

Discussant, Conference on Alternative Higher Education for 
Chicanos, December 28-29, 1975, Berkeley, California. 

Discussant, Conference on Educational Opportunities in 
Psychology for Mexiczin Americans, May 17-18, 1973, 
University of California, Riverside. 

Consultant, Conference on Me.xican Ameripans and Educational 
Change, May 21-22,^ 1971, University of Calif ornxa, 
Riverside. , 



■V 

r 



£rofessifc)hal Assbciations 
ftSerican Socioidgical Association 
Aineric^n Educational Research Association 
Pacific SQcioiogicai Association " # 



// 



// 



Sociologry of Education^ArSsociatfoh 



'// 



Professional Activities / 



Reader, Spciolpgy of Education 



Reviewer, Contemporary Sociology: ^ Journal of Reviews 

^ • _ / - 

- - - - ' . '/ 

Publications 

The Struggle for Access: Minority Stud-gfvETs in ^a CaTi~:Eorxi^ 
o.^ivt^rsity * Center /for Mexican American Studies, University 
of Texas Press, 1981,. 




"Racism in the University" to be published by. the Humboldt 
Journal of Social Relations . 

"Chicane. College Dropouts and _the Educational Opportunity 
Program:' Failure _ After High School?" High School Behavioral . 
Science 3 (Fall, 1975). 

/ . Papers . V: 

r - ; ■ ^ ' ' , . 

t ' ; _ _ _ 

"Hispanics and the Extended Opportunity Programs in California 
Community Colleges - " Paper presented at the Southeast Confer- 
ence on Education of Hispanics, Miami^ May, 1980. 

"The Dream of South Mountain." Paper presented at the annual^ 
meetings of the Pacific Sociological Association, San 3E'rancisco, 
April, 1980- 

"Institutional Racism and the Educational Opportunity Program. " : 
Paper>^ presented at the annual meetings of the American 
^Sociological Association, Boston, September, 1979.' 

"Racism in the University : The Case bf the Educational Oppor-, 
tunity Program." ^aper presented at^the annual meetings of the 
Arrterican Sociological Association, San Francisco^ September, 19 78. 



"An Exploration of the Dropout Problem^ Chicano Students in . 

a California University." Paper presented at the annual meetings 

of tlfe American Sociological Association, New York, September, 197 



Refe rences: 



Dir. Raul Cardenas r President 
South Mountain eoininunity College 
?.406 'south 24th Street 
Pho^ni>', Arizona 85034 

Dr. Eduardo MarencOr Director 

Policy Studies and Research Department 

MALDEF 

26 Geary Street 

r»v*.n Francisco r California 94L08 

.)r. _Harvey Molotch . 

Professor of Sociology ' - 

Department of Sociology' 

University of California 

Santa Barbara ^ California 9 3106 

Dr. _Manuel Ramirez^ lil 
Professr-r of Ps>ychoi6gy 
Departme.i*: oi 'Psychology 
University' cf T^-xas 
Austin, Texa:> 78712 

Dr. Reyes Ramos ^ Chair - 
Associate Professor _ '_ 
Mexican American Studies Department 
University of Cbiorado ' / 
Boulder, Colorado 80302 J ^ 



VITA 



W. SUSAN A NAVARRQ 



Name: V. M- Susana Navarro 

Address: 26 Crestline Dr., Apt, 5 

. San Francisco,- CA 94131 

Phone: (415) 641-4979 



Education ; - 

Ph.D. - Stanford Bnl^ersity, April, 1980 
Major field of study - 

Educational Psychology 
Minors - 

Psychology 
Evaluation 

B.A. - University of Texas/El Paso, 1968 
Major - Political Science 
Minor - English Literature 



Publ ications 



U.S. Commission on Civil Rights. Mexic a n Americ an 
Education in Texas: A.^unc^ion-of^l\U^al^fa. Report 
II of the Mexican American Education Study. 
Washington, D.C.: U.S. Government Printing Office, 
1972. (Co-.author) 

U.S. Commission^on Civil Rights. JoKard^ual ifty 
nduca4:J.cm^oi^-hfexican- Ayheri x:ans- , Repprt VI op the 
Mexican American Education Study. Washington, D.C. : 
U.S. Government Printing Office, 1974. (Co-aUthor) 

U.S. eommissron on Civil Rights- The Challenge t ' ead 
£cj ir- L- QppQ^r:tuntt^y in ReJerral Un ions . Washingt on , 
D.tV : U.S. Government Print ing "Ofh ce , i976. (Con- 
tributing author) 
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Publicat^kms (continued) 

'»The Study b£ Mexican Ar^^^iican Education in the South- 
west: Implications d£ Research by the Civii Rights 
Commission," In R. de la Garza § T. Arciniega (Eds.) 
Chicanos and Native Americans . New York: Prentice- 
Hall, 1973, 

Fellowships and Awards * . 

Ford Foundation Fellowship for Graduate 
Study, 1976 - 1979, 

Bay Area Bilingual Education League^ 

Graduate Fellowship, 1975 - 1^75. ; 

Stanford University Graduate Fellowship, 

1974 - 1975, 

• Appointed to membership in the Stanford 
University Evaluation Consortium, 

1975 - 1979. 



Employment and Experience 

1/81 - Present - Schotar-in-R^sidence , Mexican American 
Legal Defense and Educational Fund, San Francisco, CA 

Am currently serving, as Scholar-in-Residence and Director 
of the Women and Minoidties Project. iAm focusing^ on re- 
search issues of concern to Hispanics in developing pro- 
posals for study, stimulating and participating in researc 
in progress and consulting, with legal straff regarding ed- 
ucation litigation and policy: analysis. 

9/80 -_12/P0 - Lecturer , University of California, Santa 
Cruz, CA : 

Taught course in education. Issues in Bilingual Edv^tion 
at UC Santa Cruz. Course focus was analysis of policy 
. a"hd decision making affecting bilingual education. En- 
rollment comprised of graduate and upper level under- 
graduate sttidents. Class format was lecture/discussi^^. 
Course, syllabus attached. \ 

6/80 - 8/80 - Instructor , Gavilan Community College, 
Gilroy, CA 
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Empioynieht- and Experience (continued) 

Taught Introductdry Psychology to beginning junior 
college students. Wide variation among students in 
class, front recent high school graduates to middle- 
aged men and Women seeking new careers. Class 
format was lecture. Course syllabu^ attached. 



i/78 - 4/80 - Full-time -bocto^L^ tudent , Stanford 
University, Stanford, CA 

Concentrated „ef forts on my doctoral thesis and com- 
pleted all degree requirements. Degree conferred 
April, 1980. 

Sttidy examined Witkin's field depend 
(FDI) construct in. relation to Chicano sttidents and 
assessed effect of a test tuning, or_ warm-up procedure 
on , FDI performance^ Study was motivated by concerns 
about validity of past FDI research involving Chicano 

subjects. Because thesis was not done in conjunction 

with an ongoing research projects, i was provided with 
extensive experience at all stages of study. 

Doctoral committee: Richard E.Sr/ow, primary advisor, 
Arturo Pacheco, and Rosedith Sitgreaves. 

11/76 - '6/78 - School Psychologist , Gilroy Unified 
School District, Gilroy, GA 

Was employed on part-time basis as school psychologists 
Primary responsibilities included testing^and evaluation 
of students with special heeds, placement of such student 
into special programs, development of instructional plans 
for students in special classes, and counsel ihg. Served 
as the psychologist for all students requiring bilingual 
testing and counseling. 

-1/77 - 7/77_ - _ Research Consul tant Resource Development 
Institute i Palo Altb^ . \ 

Served as testing and statistical consultant on project 
to develpptest of Spanish language proficiency. Primary 
respoi|^^bil ities included development of field study and 
rpsearch tfesigri for testing reliability and validity of 
-instrument. Design specified all aspects of validation 
worR^ from method for selecting schools arid stuctents for 
field test, to data analysis and interpretation possible 
from such data. 
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Employment -afixLExpertenciii (continued) 

^ 4/75 - ii/76 - Research Assistant , Dr. Richard E. Snow, 
Stanford University, Stanford, CA if 

Selected as research assistant for project ^examining 
individual differences in learning related processes. 
Was involved in literature revievi arid questionnaire 
development in specified areas of project. Also 
participated in testing and interviewing of high 
school and college students who participated in 
study. 

6/75 - 9/75 - Research Intern , Dr. Edward Aguirre, U.S. 
Office of Education, San Francisco, ^A 

Position involved -consult ijlg with regional cdmmis3iqn^r 
and with project directors in regional office on varied 
topics. Topics included. methods for providing technical 
assistance to educational institutions within region, 
consortium development among educational institutions 
in region/ and research projects of interest in region. 
Also had opportunity to assess activities delegated _ 
to on regional offices ^ role and methods of operation 
of 00 regional offices vis-a-vis OE Washington office 
and other federal agencies. 

3/7S - 6/75 - Teaching Assistant , Dr. Natlianiel Gage, 
Stanford University, Stanford > CA 

^ Position afforded opportunity of leading 'a weekly tvjo- 

hour discussion session with twelve graduate students. 
Acted as facilitator for discussions, defined topics 
for discussion, modci^ated meetings and assisted students 
in- resolving problems encountered in class. Was^lso 
rc^sponsible for .testing and evaluating students in my 
.section. 

- _ _ ' _ ^ 

: 10/71 -6/1^ - Research Analyst , U.S. Commission on 
Civil Rights, Washington, D.C. 

Assisted in research and writing on three projects. 
■ ' Majority of time was spent working on Mexican American 

Education Study, designed to review educational op- 
portunities available to Chicano Students in Southwest. 
Assessed feasibility of several proposed reports, with 
particular emphasis, on a proposed *>chool finanicing 
report. Assigned as co- invest igator on school finance 

■ ■ ^ ■ / . ■ 77 

o ■ ■ ' ' ■ 

ERIC 
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Employment ^d-Expe^ence (contihuodj ' ■ ^ 

project, Worl5 involved literature ,fevi interviewing 
of school /finance experts, data analysis and interpre- 
tation, and report writing; With cor author wrote 
separate document outlining rc^ommenaed changes in_ 
Texas school financing system; Consulted with staff 
attorneys about statutory schemes and case law in 
area of school financing. 

Had major responsib.iiity fAr sixth and final report 
of Study, with examined policies and practices in_ 
_ Southwestern schools in several areas; Responsible 
for all work on one section of report, including 
literature review, hypothesis development,^ instrument 
development, data collection',' analysis. and interpreta- 
tion'^and report writing^ Assisted in review, and 
editing of all other sections of report.. ' 

In addition to work on Mexican American Education^ 
Study, assisted in development and design of portions _ 
of two other projects-: th^ Media Project arid the 
Labor Union Project; involvement less extensive than 
on education, study, but assisted in critical phases 
of both projects. Wrote section of labor uriion report^. 

While at Commission served as Commission representative 
at me*btings of educators, legislators^ citizens groups 
and at press-conferences. Assisted in development and 
writing of testimony for congressional hearings and 
court procecdi^ngs. Assisted in reviewing and/or 
editing reports^-, or proposals for reports, on wide 
range of topics of concern to Commission. 



References 

Dr. Richard E. Snow 
Stanford University 

Dr. Lee Cronbach ; 
Stanford University 

Dr. Arturo Pacheco 
Stanford University- 

Dr. Concepcion Valadez 

University of eailfornia/Los Angeles 

7 * ' 

_ _ _ _ A 

br, Ron Henderson 

University of California/Santa Cruz. 



Home Address: 



Business Addresi: 



e i tizenship: 
Bate of Birth: 
Marital Status: 
Health: 
Languages: 



VITA 

RUBEN WTLL:^'M C^PINOSA 



5631 Lake Park May D'^ive 
La Mesa^; Cal iforni'a > 92041 

College of Education 
San Diego State University 
San Biego, Cahifor^nla 92182 ^ 
Phone: (714) 265-6403 
U.S.A. " 
dune 27, 1948 
Married^ No Children 
"^ce! lent 

\!Qd, speak, and write Spanish. 
French and Lati n. 



Read 



P:6s_t Doctoral Work in School Finance, Columbia; University, Summer 1977 

Ph^D. , Soci ol bgy, Stanford Uni vers 1 ty , _ 1975 v 

M.A. / Soci cjtegy, Stanford University ; 1973.^ 

B.A.i SocioTlgyi University of California^ Riverside, 1971 



AREAS OF SPECIALIZATION 

(1) Sociology of Education 

(2) Fortnal Organizations 

(3) Ethnic Relations 

(4 ) School Fi nance 

(5) Basic Research and Design 



6 ) E val iiatidh 

7) Grantsmanship (attracted one-half 
rtiillion dollars frcxn 1975 to 1981) 

8) Data Management 

9) Public Policy Research 



HONORS 



Resolution Nn. 29 passed by the Cal i forni a State Legislature for outstanding 
achievement 1n Educational Research, 1978. 



Channel 10, a San Diego T.V. station produced tv/o half-hour T.V. shows that" 
documented the purpose, objeQtives, and recent research results on numerous 
studies regardi'ng the project dfrectdd by Ruben. W. Espinosa, Feb., i981. 

"Rich School P^oor School", in Uiie s^ro 



Feature article on Ruben W. Espinosa, 
national magazine. May 1978. 



The Cal i fornia. legi slature impl emented. a School finance proposal which 
UHiniciuely reallocated 165 :niill]on dol 1 ars_ whi ch i s now yea-rly. servi ng mcra 
districts and_heedy students. This proposal was devel oped mai nly by "uben 
Espinosa in 1978 while working on the.Cal i fornia School Fi nance Project. 

Key presenter and a selected leader for the' conference ehtitl ed the 
Education of Hispanics "Issues far the. 80' s" on Financing the Education 
of . Hi spanics, sponsored by- the Department of Heal th^ ' EdU'cation^ and Welfare, 
January, 1980, Region IX and X. 

Post Doctoral Ford Foundation Scholarship to attend Columbia 'University ^ 1977 

Graduate Ph.D. FelTowship recipient at Stanford University. 1975^ 

Graduated form the university of Gal i fornia, Riverstde witn high honors, 1971 
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EMPLOYMENT ' 
3/82 - present 



Associate Professor Step I , Tenure.Pbsi tion and Director 
of the Soci aL Equi ty Technical Assistance Center, De^arf^-ient 
of Multicultural Education, 
State University. 



College of Education, Sari^^Ditno 

\ 

V 

-\ 



Responsibilities: Teach graduate courses in research and design and direct 

^ a research prajecti with two. other ful l-time researchers, 
fuil-time programmer, part-time research assistants, and 
a full-time clerical position. _ _ _ ^ 

Director of The School Finance Project, Assistant Professor. 
Step V, Tenure Track Position^ Department of Multicultural Educ* ■ 
A^'socia^te Director, California Schbo\ Finance Reform Project, 
Assistant Professor Step Tenure Track Position, Department 
of MulticuTtural Education, San Diego State University 
Associate Director, ealifornia School Finance Reform Project^ 
Assistant Professor Step I (IPart-time), Department of Multicultural 
Education, San Diego* State University ^ 
Research Assistant of Professor M. Dornbusch, Stanford Center 
for Research and Development in Teaching 

Research Assistant of Professor Alex Inkeles, School of Education, 
Stanford University 



10/79- 3/82 
9/78 - 9/79 



8/I5_--9778 



5/13-^ 7/75 
9/72 - 9/73 



REFERENCES 

-75 

Vice-President Tomas Arci niega 
Fresno State Uni versi ty 
Fresno, California 



Professor Peggy J. Hawl£?y 
Department of Educatio»i 
San piego State Uni versi ty 
San Diego, California 92182 

Associate Professor John Meyer 
Departffient of Sociology 
Stanford University 
Stanford, California 94305 

COigSULTANT TO: 

-Legal Aid Society . * 

C'hula Vista 
San Diego, CA 

-Channel tawyers, Santa Barbara 

-Western Center for taw and Poverty 
Legislative Branch, Sacr.:.7iento and 
and Los Angeles 



Prdfessor, Sal ford M. Dornbusch 
Department of Sociology 
Stanford University 
Stanford, California 94305 

Professor-Alex Inkeles 
Department of Sociology 

Stanford University 

Stanford, California 94305 

Professor W» .Richard Scott , 
Department of Sociology 
Stanford University 
Stanford^ California 94305 



-Rand Corporation^ Los Angeles 

-Chicano Legislative Causus ^ ^ 

-Assembly Education Finance CornfBittee 
in Cal ifornia 



- Ha^ ti 0 oa T- Or g in-D^se gr e gat ion Centers 

1) San Diego. State University " ^ 

2) San Francisco 

3) Denver, Colorado 
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PUBLICATIONS - . . ._ : ... . 

Espmosa, Rqben W. , inkeles; Alex; Weasan ng tlassrbbm arid School Etivi roh- 
mepts: Manual of. Instrtunent^ . Volumes I and II, prepared for the educational 

paTiil of the Southeast Asia Development Advisory Group (SE ADAS) of the Asia 
Society, New York, dune:V973. ~, 

^ _ _ 

Espinosa, Ruben; pDrnbuseh, Sanford et al . ; "Student Perceptions of the ' ^ 
binl< Between School and Work". Technical report for the Stanford Center for , 
Research and Development in Teaching. Sc^rogl of Education, Stanford University* 
School of Education, Stanford Uni versi ty^ 1974. 

Espinosa, Ruben W.; .Fernandez, Celesti no; Dornbusch^ Sahford M. "Factors 
Affecting ehieano Effort anu 'Achi evemeht in Higli School "^ published in - 
Mi sbos : A Journal of Ghicano Research, Stanford University, Summer 1975, 

Espinosa, Ruben Wi; "The Impact of Eva.luation Processes Upon Student Effort 
in Ethnjc Groups Which Vary in Academic. Preparation". A Dissertation accepted - 
by the Department of Sociology and the Committee on Graduate Studies of Stan- 
lord University i n parti al ful fij linent of the requi reinents for the Degree of 
Doctor of Philosophy^ May 197 5. * > / 

Espinosa, Ruben R^; Fernandez ^ Cel esti no; Dornbusc^^ 'Sanford^ M^^ 
Perpetuating the Low Academic Status of Chi.cano H^^ Students". Re-- 

search and Development Memorandum #138, Stanford/University, Center for Re- 
search and Oeve-Topment in Teaching, August 1975/ 

Washington Post, "School. Di scipl i ng: A Doublf Standard? , William - 
Raspberry, August 29,^ 1975. This article surpmarized one of ,:my publ icatipns 
written whil cotnpleting my graduate work at Stanford University, I 
> _ ' 

> Angeles Times, "S.F. Minority Pupils Killed With Kindness, Study Says." 
■ c!m Tranbley, October 5, 1975. This article summarized one of my 
; „:^Mcations written while- eompleti ng my graduate work at Stanford Uni ver?;. i ty . 

Campus Report, "Wamth Without Academic Standards-A New Fonm of_School Raci sm?" 
Dcrnbusch, S. ; Espinosa, R.W.; Fernandez, C; October 8^ 1975. This article 
summarized parts of niy di ssertatijon. 

Espinosa, Ruben W . l Garcidv Joseph 0,; "Major Student Ethnic Mi nori ty Group 
Concentrations intheCalifdrnia Public Schpols"^ Research Report^Nyn^ber Qne , 
prepared for the Cal i fornia School Fi nance Refortn Pfoject in San Uiego and 
the Institute for Cultural Rluralistn, San Diego State University, June 1976. 
Two. thousand copies were disseminated and sold. - . 

Espinosa, Buben W. ; Garcia, Joseph 0. ;. "Credenti aled Staf f-Pupil Rati os by 
EtVinicity in thii California Public Schoolis", Research Report Number Jwa , 
prepared for the California School Finance Reform Project in ban Diego, San 
Diego State University, December, 1976. Two thousand copies disseminated and 
sold. . - ' . 

Espinosa, Ruben W. ; Garcia, Jbsejph 0.; "EDY:' A Case of Diserimi nation in the 
California Public School s' ,. U^Nuevo Dia , Spring, l9'/7. Volume 3, Special 
National Edition. 

Espihoi>a, Ruben W. ; Dornbusch,. Sahfbfd*H, Fernanda 

Perceptions of High School and Chicano Performance" , published in Aztlari- 
Internjational Journal of Chi^cajib StacUes-Ses^rch, 19/8. 
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Garcia^ JosephG; .Espi nosa, Raben W;; "The California School Finance Reform 
Act (A8 65): Imp! ieati dns on Bilingual Education"^ a public policy paper 
contracted through the Mexi-an American Legal Defense and Educational' Fund- 
June 1978. • . * 

Garcia, Joseph;0; rspfnosa, Ruben U. "An Analysis of the California Schoor 
Finawe Refonn Act on Bilingual Education"; C.A.B. E. Research Journal. Number 
Two, September 1978. ; ^ ' — 



Espinosa, Ruben H.; Foote. Tom H. ; Garcia; doseph 0.; " Ethn ic Groups and Pub^^ 
ixc^ducation in California ". Research Report Number Th ree, Col lege ot Educa- 
tion, ban Diego State University, to be published January 19^9. 

"Espinosa, Ruben W.; Dornbush, Sanford M; Fernandez, Celestino"; "Chican/per-^ 
ceptions of High , School and Chicano Performance", published in SociaToqical 
Abstracts. Fal 1 , 197 9. ^ ^ , 

■ / ■ - ■ ' 

Espinos^, RuBen W; Garcia, Joseph 0.; "A Study of Credentialed Staff-Pimfl 'i 
?trAK/?L^!^"'^f^?^ California public Schools", published ij} >SSciol ogi-| 

Singleton^ R-obert; Garcia, Joseph 0.; Espinosa, Ruben W^^-^hool Finance Re- * 
form and Disadvantaged Children in California". fJIL-€o'n;tfac^-}Jumber 400-76- 



Espinosa, Ruben W.; "Categorical Funds j^r"LeJ/Nes Students.,-.Jii sted.\by 
CaUfornia State Assemblj/. and Senate Districts, County, and School/Distrtcts " 
uune 1979, Califo^m^a School Finance Project, Computer publication. ' 

Espinosc,, Ruben W; "Credential ed Sbaff-Pupil Ratios by Ethnici=ty in the 
California Public Schools." National Clearinghouse for Bi 1 i ngual Education 
BIBF database, BEOOOO-52, Washington.. D.C., -979. ^cition, 

Espinosai Ruben t?.;. "Financing, the edueatio,. o' Hispanics; Postseiondary Adult 

and eare.er/Vqcational Education ir; 1979." Confe.-pnce Pr oceedings fpr the 

£OJi£er^nce entitled the Education of Hispa nirs ^issu es^ior the aO's." 

oepartment ot Health, tducation, and We Ifare, Washington B.C., 1980;: A 

summary publication of ma^or papers iubmi tted to the Department of Health 

^"fnnA°"' Welfare. The proceedings will be put into ERiC in December 
or 1980. 

Espinosa. Ruben W.; i"R^classi f icati on of White School Staff and Students to ■ 
Ethnrc Categories: A yhite bile»ma." Paper prepared for the Rosenberg 
Foun^ation^in San Francisco Jaly i. 1980. California School Finance Project, - 
San Diego State IMiversity. / * 

Espinosa. Ruben H.; et. al "Ahalys i s of Educational Data rmpactirM Ethnic 
Minority Students.' Published in Educational Policy Issues ImpactinaXhe 
Ethnic^Mino r ity Stttdeot.i^,eal-Uornxa . t-ali 39 50. conference ornrf^^Hinq T- 
publi shed, the Mat-stooai ©rtgin desegregation Lau Ctyi$.er.. 

Espinosa.^Rubcn W.; Garcia, Joseph 0., Hajor S tudent. Ethnic Minority Srdtib 
Concentratio nsM:n_ the Cal ifQrjiiaJ>4tixli ^Schoo>s . NbMshed in Research. -in ' 
Loacatj-on . May i^si number sp UlbJi^, tUiybaUb', ERIC CI earing iiou^fe m . 
leacher tdueatiop ' 
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?age 5 - 

UNIVERSITY, PROFESSIOMAL, AND COMMUNITY jMFpRT^AT I ON 

PhiD. seholarshijD recipient from the Paul Wall i ng* Fei 1 oWshi p Fund, 1975. . 

Elected Council Representative of the Social Sciences for the Associate Stu- 
dent Body- at the University of California, Riverside 1969. 



Selec-ted to participate as. editor for the Stanford Journal of Chicano Research, 
Ati sbos . ' ' . 

One 01 ufie founders of the Stanford Journal of Chicafio Research. 

Elected by the Association of Mexican American Edacators as State Representa- 
'tive at the Educatjonal Congress of California monthly meetings on school : 
finance. . : 

Seloctod as keynote speaker for the 11 th Annual Coiiventlon of the Association 
of Mexican American Educators (AMAE), November, 1977> Topic was "Meeting the 
Challenges of Bil i ngual i sm". 

Member of Association of Mexican American Educators, American Education Fi^- 
nance Association and the San Diego Zoological Society. 

Presently serving on the Comprehensive Examination Committee for Masters Degree 
in the Department of Multicultural Education. ^ 



Ihesi s Advi sor Wi thi n the Wul ticul tural Education Department^ College of 
Education^ San Diego State University. 

Assisted San.Diegp State University's E,O.P. office with school site ethnic 
counts. 

Selected as Assistant Editor for California Association of Bilingual Education 
Journal, Spring 1981. 

Received Recognition Award for the California Association of Bilingual Education 
for 1980. 



